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Introduction 

 Teacher education is a highly contested area of education because teachers are 

seen as the most important conduits to the learning process (Smith, 2005). Globally, there 

is an emphasis on how to best recruit, prepare, and retain teachers. Developing and 

developed countries alike have utilized similar programs to develop teachers for last 50 

years. The goal of this paper is to first present information about teacher preparation 

programs in the United States, Finland, and Ghana and subsequently to analyze what is 

effective/ ineffective based on the context of the country.  

Part 1: Teacher Preparation by Country 

Teacher Preparation Programs in the United States 

 Formalized teacher education programs in the United States emerged in the 1960s 

(Labaree, 2006). Prior to this time, teacher education was a much more informal practice 

that took place in churches, homes, and in the form of apprenticeships during the 

Common School Movement (Labaree, 2006). In the last two decades, there have been 

large-scale reforms to teacher education programs as part of the larger education reform 

movement in the United States. Obama has called for early childhood education, 

redesigning schools, and upgrading teaching as the cornerstones of his reform (Darling-

Hammond, 2009).  

 Teacher education is formally housed in the university system. With hundreds of 

teacher preparation programs across the country, it is particularly easy to earn admission 

to a credentialing program. Less than 10% of teaching programs in the United States earn 

three stars on a five star scale (Teacher Prep Review, 2013). With the combination of low 

standards for teachers in programs with high admissions rates, the United States is 
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oversaturated with unqualified teachers (Teacher Prep Review, 2013). In addition to 

traditional certifying organizations, the United States has a growing movement of non-

traditional certifying agencies (Darling-Hammond, 2010). These programs are usually 

designed for teachers in urban environments and operate with a sink or swim mentality 

with only a few weeks of training offered in the summer before teaching begins. Only 

14% of teachers from alternative certification programs stay the classroom for five years 

or more compared to 49% of teachers from traditional training programs (Darling-

Hammond, 2010). The biggest challenge for teacher education programs in the United 

States is determining how to make teacher preparation programs more rigorous and 

competitive while ensuring it is a sustainable profession.          

Teacher Preparation Programs in Finland  

 Finland has been lauded in the last decade for high scores on global achievement 

tests like the PISA exam (Sahlberg, 2010). However, Finland has not always had a record 

of success. In the 1960s, only 10% of Finnish people completed nine years of basic 

education, which shows the systemic reforms implemented in the last decades have 

positively improved teacher outcomes (Sahlberg, 2010). Teachers’ salaries align with the 

national average salary in Finland, which shows the positive outcomes for teachers are 

not financially driven (NCEE, n.d.). However, there has been a culture shift where 

teachers are as highly regarded as doctors and lawyers. This has made admission to 

teacher preparation programs more lucrative. 

 Formalized teacher education in Finland emerged in the 1970s and is highly 

competitive; only 1 in 5 applicants are accepted into teacher preparation programs. To 

teach in Finland, you must have a Masters degree, 60 credits in the subject to be taught, 
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and 60 credits in teacher’s pedagogical studies (NCEE, n.d.). The initial screening 

process for admission is based on test scores and then an interview (Sahlberg, 2010). 

Once a teacher is admitted to a teacher preparation program, their curriculum depends on 

whether they are slated to teach primary or secondary grades. Primary grades focus on 

educational methods while secondary teachers emphasize their content area. Every 

teacher must write a thesis as part of their program and all teachers take classes on special 

education. When students enter a five-year education program, there is a clear route of 

improvement for them to track: students should move through stages of basic to advanced 

to final in their five years (Sahlberg, 2010). The education itself emphasizes creativity 

and student centered learning because there are no standardized tests to measure student 

growth administered through the government so governments and communities entrust 

teachers (Sahlberg, 2010).    

Teacher Preparation Programs in Ghana 

 Colonization and widespread oppression in Ghana has greatly affected the quality 

of education in the country. While there was a push to get more students into schools in 

the 1950s, there was widespread reform in the 1980s to address teacher absenteeism and 

poor quality instruction (IDA, 2013). However, there is still progress to make. In 2007, 

40% of primary teachers and 24% of secondary teachers in classrooms were untrained 

(IDA, 2013). During the Colonial Era, education in Ghana came from missionaries who 

ran the schools and churches in a village. However, in the 1950s, Ghana rapidly 

expanded their education system and “pupil-teachers,” who finished 10th grade were 

teaching in schools (Ghana: Teaching Profession, 2014). These pupil-teachers continued 
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to enter the classroom in Ghana without training because of urgency to achieve universal 

education by 2020 (Asare, 2009).  

 Rapid education reforms continued in 1987, which is when Ghana fully utilized a 

more traditional teacher education model. Currently, there are 38 public universities and 

3 private universities where a student can pursue teacher training (Asare, 2014). Primary 

school teachers study general education while junior high and high school teachers are 

specialists and study their content area (Asare, 2014). Recruitment into teacher 

preparation programs has been decentralized to assist with rural teacher education (Asare, 

2009). District officials are required to sponsor seniors in secondary school. The district 

pays for the teacher’s education and the teacher commits to return and spend 

approximately five years teaching in the district. However, this can be problematic 

because rural districts have far fewer financial resources than the larger urban districts. 

For students who are not accepted into government teacher-training programs, there are 

sandwiched programs regionally where classes are completed over summer terms for four 

years. However, these programs are very expensive (100 GHC per term) and a teacher 

salary is only 50 GHC per month and are not a pragmatic option for most Ghanaians. It is 

also worth noting that there is no teacher-licensing program in Ghana. A teacher can 

never has a license revoked. Once they enter the teaching profession, they are indefinitely 

in the teaching profession (Asare, 2014). This type of regulation can hugely contribute to 

teacher apathy.   

Part 2: Analysis of Teacher Preparation Programs 

 Historically, education systems in developed countries emerged from informal 

systems like churches, apprenticeships, and small learning communities. In the United 
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States and Finland, these systems became more regulated over centuries and were 

eventually formalized in the university system. However, developing nations that are 

vying to have universal education by 2020 have expedited the formalization of the 

process to create a large workforce of teachers.    

In developed countries, credentials to teach that must be renewed through 

professional development and continued education are a mechanism to ensure unqualified 

or ineffective teachers do not stay in the classroom. In developing countries with newer 

education systems, we’re seeing fewer credentials and continued education required to 

stay in the classroom. The lack of accountability for teachers in the classroom in places 

like Ghana coupled with low pay contributes to low-test scores and underutilized 

instructional time. However, in places like the United States, the credentials and 

accountability measures have created a bureaucracy some teachers feel is impossible to 

navigate. Finland illustrates the power of teacher autonomy coupled with a highly 

competitive environment for teaching.     

 Another key factor in teacher preparation programs in the perception of the 

teaching profession within a country. In Finland, teaching is highly regarded, which has 

elevated the status of the profession and made it more competitive to enter. However, the 

market in the United States is oversaturated with teachers, which makes it far less 

lucrative. In developing countries like Ghana, massive reforms for universal education 

have allowed teachers without formalized teacher education to enter the classroom. 

Finland’s model has worked especially well because of the clout teachers have in the 

country. To improve the quality of teacher education globally, it will take more than a 
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reform to the education and certification process. Culture shifts about teacher status and 

the importance of education must also take place globally.       
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